Occupational therapy (OT) educators recognize a need to ensure that OT students are culturally competent. The researchers developed the International Collaborative Project on Cultural Competence (ICPCC) to help students understand the impact of cultural context on client care. Entry-level MOT students from a university in the US (N = 18) collaborated with BOT students (N = 4) and advanced MOT students (N = 9) from two universities in India using an online course management system WebCT. The study explored the impact of the ICPCC on OT students' cultural competence and discusses students' perceptions of culture on the OT process. The Inventory for Assessing the Process of Cultural Competence Among Health Care Professionals Revised © measured students' cultural competence at baseline and immediately after participation in the ICPCC. Qualitative data was collected using a Self-Reflection Form. There was an increase in the cultural competence scores among all three groups of students after participating in the ICPCC at p value < .05. Three themes emerged from the qualitative data analysis: meaning of the term culture, impact of cultural on client-centered practice, and impact of cultural on OT outcomes. OT students recognized the role that cultural differences play in OT evaluation and intervention.
According to the United States (U.S.)
Census Bureau, ethnic minorities will account for 48% of the U.S. population by the year 2050 (Murden et al., 2008; United States Census Bureau, 2004) . As the cultural diversity of the U.S. population increases, it is crucial for occupational therapy practitioners to be sensitive to the impact of cultural factors on the health and well-being of their clients. Practitioners who are culturally competent can have a positive impact on occupational therapy interventions and outcomes for their clients (Wells, 2011) . Occupational therapy educators must ensure that their students are culturally competent and able to meet the needs of a diverse client population.
Background
The term culture may have various definitions. For many, culture is defined as a way of life, consisting of predictable patterns of values, beliefs, attitudes, and behaviors among groups of people (Mandell & Novak, 2005) . Awaad (2003) notes that as a dynamic concept, culture entails ongoing integration, adjustment, and adaptation. Iwama (2007) Every client and family may have unique needs, and a culturally competent practitioner is able to identify how each client experiences his or her uniqueness within a social context (Wells, 2011) . Limited cultural competence among occupational therapy practitioners can compromise the quality of care and adversely impact their ability to meet the true needs of the clients and their families (Wells, 2011) .
Addressing Culture in Occupational Therapy

Education
Effective occupational therapy educators, supervisors, researchers, practitioners, and professional leaders recognize the impact of cultural diversity in relationship to clients, families, students, and colleagues (Wells, 2011) .
Recognizing the importance of culturally relevant practice by the various health professions in promoting the health and well-being of clients served by the health care system heightens the need for educators to infuse cultural awareness and sensitivity into the educational experience of all students in the health professions (Pew Health Professions Commission, 1995 In a study conducted by Murden et al. (2008) , occupational therapy students expressed a desire for curriculum-based course work that would expose them to cultural experiences that can have an impact on their ability to be culturally responsive practitioners. In the same study, participants who were a year postgraduation expressed that their education focused less on increasing their cultural awareness, and as a result, during the fieldwork experience, they had little appreciation for the impact of culture.
Educators acknowledge the need to integrate topics on culture into their courses, but many may perceive adding new material to their existing course loads as burdensome (Stone & Matteliano, 2008) . Also, educators have identified a lack of both diversity and time as limiting factors in providing experiential multicultural learning opportunities in entry-level occupational therapy programs within the US (Brown, Muñoz, & Powell, 2011) . Occupational therapy programs, in terms of the student body, faculty, and context, are not adequately prepared to provide students with rich multicultural experiences. Educators are challenged to organize and create cultural experience for their students. These experiences take time not only for educators to plan and organize, but also for students to complete and reflect upon. Even though these challenges exist, it is imperative that entry-level occupational therapy programs provide multicultural experiences that will foster culturally competent practitioners. Further, there is a need for stronger evidence-based multicultural training methods within occupational therapy programs (Brown et al., 2011) .
Providing Opportunities for Cross-Cultural
Learning Experiences
The literature on cultural competence offers several strategies for providing experiences that enhance cultural awareness and sensitivity among occupational therapy students. Simonelis, Njelesani, Novak, Kuzma, and Cameron (2011) examined the experiences of students from the University of Toronto, Canada, the supervisors, and Chen, Caropreso, Hsu, and Yang (2012) presented another interesting possibility for developing cultural competence among students.
They state that students need to acquire not only an awareness of and sensitivity to cultural issues, but also the communication and collaboration skills necessary to work with people of different cultural backgrounds. Online learning communities provide such opportunities for students through primarily asynchronous written discussions in which students share experiences with the mutual goal of creating new knowledge. Learning communities function on the basis that learning is an active process in which the student constructs an individual reality of the world from prior experience (Kilpatrick, Barrett, & Jones, 2003) .
Online learning platforms provide opportunities for students to construct knowledge when appropriately facilitated by an instructor (Chen et al., 2012) . Educators using technology to construct knowledge can influence the way students approach learning (Buckley, 2002; Schleyer & Johnson, 2003) , thus offering educators another strategy for engaging students in the active learning process (Buckley, 2002; Hollis & Madill, 2006; Rogers, 2000) . 
Method Study Design
This pilot study used a mixed methods research design to examine the impact of the ICPCC program on the perceived cultural competence of occupational therapy students. One group pretestposttest quasi-experimental design was specifically used to explore the first research question.
Qualitative data generated from a self-reflection form was used to explore the second research question. Steps Involved in Development, Implementation, and Evaluation of the ICPCC Program.
Step 1 Step 2 Step 3 Culturally sensitive didactic experiences in the ICPCC program included activities related to cultural awareness, cultural knowledge, cultural skill, and cultural encounters. The didactic experiences were divided into five sessions, and each session lasted for 7 to 10 days of discussion.
The program was implemented during a 15-week semester. The learning objectives of each session are discussed in Table 1 .
Table 1
Learning Objectives of Five Sessions of the ICPCC Program
Session Learning objectives of the session Student Activity
Session 1 Students and faculty explore their own cultural and professional background.
Online discussion Session 2 Students identify common pediatric occupations within their country of residence.
Students identify the impact of culture on occupations of children within their country of residence.
Assigned readings followed by online discussion Session 3
Students comprehend the impact of cultural factors on the development of children.
Assigned readings followed by online discussion Session 4 Students interpret the impact of environment-related factors, such as the natural, built, social, political, and economic environment of a country, on the development of children.
Online discussion
Session 5
Students analyze the impact of cultural factors on the occupational therapy evaluation and intervention process.
Online discussion
Step 4 Step 5: Student and faculty self-reflection.
The SRF was used to generate data on students' perceptions related to the ICPCC program and its effectiveness on topics related to culture and occupational therapy.
Data Analysis
Data gathered from this study included both 
Results
Change in Students' Perceived Level of Cultural Competence
Ranges, means, and standard deviations of the IAPCC-R2), followed by the students in the advanced MOT program at Guru Gobind Singh Indraprastha University (group 3). for all three groups after participating in the ICPCC program (see Table 2 ). Paired t-test for group 1: t = 4.6, P = .00; group 2: t = 6.54, P = .01; and group 3: t = 2.65, P = .03 indicate that the change in the level of cultural competence among the students in all three groups was significant.
Themes Derived from Qualitative Data
Following their participation in the ICPCC program, the participants were asked to reflect on the importance of cultural factors in designing evaluation and intervention in occupational therapy practice. The following three themes were derived from the qualitative analysis of the data. 
Limitations and Suggestions for Future Work
This study only consisted of one group of students from each of the three participating universities. The generalizability of this study was limited due to a convenience sample. Further studies are needed that provide such experiences to a number of occupational therapy students from the three universities. Also, the ICPCC program experience was a part of a pediatric assessment and intervention course, and as a result, the discussions were centered on the pediatric population. In the future, experiences such as the ICPCC program have to be provided throughout the occupational therapy curriculum rather than within one course.
The researchers did not collect any data related to the prior experiences that the participating students may have had working with clients from diverse cultures. In the future, it may be valuable to explore if the prior experiences and previous educational preparation of students influenced their cultural competence. The students in India had used the online course management system for the first time in their educational experience, whereas the students in the US had used the online course management system for at least one year. The researchers did not hear about any issues from the Indian students or faculty about the use and accessibility of the course management system. In the future we would like to collect more information specific to the feasibility of using alternative online delivery formats that would allow faculty to expand opportunities for students to participate in larger, more diverse online learning communities.
Conclusion
The 
